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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Haberdashers’ Hatcham 
College 

Number of pupils in school  1408 

Proportion (%) of pupil premium eligible pupils 24.29% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/2022  

to 2024/2025 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Seema Solani, 

Principal 

Pupil premium lead John Deane,  

Assistant Principal 

Governor / Trustee lead William Macpherson 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £344,277.50.00 

Recovery premium funding allocation this academic year £52,272.50.00 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

 £0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£396,550.00 
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Part A: Pupil premium strategy plan 

Statement of intent 

Within our community, we recognise that population of pupil premium students are individuals and may 
have a range of requirements to succeed. Our inclusive ethos aims to promote recognition and support 
for this and we work hard to prevent and challenge any behaviours that may impede a young person from 
achieving their full potential. The average progress of disadvantaged students (-0.56) in Lewisham has 
historically been lower than their peers at GCSE (--0.02 for non-disadvantaged students). Hence, our 
intention is that all pupils, irrespective of their background, starting point, specific needs and/or the 
challenges they face, make good progress and achieve high attainment across the curriculum, particularly 
in EBacc subjects.   

In order to support our disadvantaged students, the focus of our pupil premium strategy is to support them 
to achieve that goal, including progress for those who are already high attainers. We will consider the 
challenges faced by vulnerable pupils, such as those who have a social worker and are young carers. The 
activity we have outlined in this statement is also intended to support their needs, regardless of whether 
they are disadvantaged or not. As a college, our three key priorities are Powerful Curriculum, Great 
teaching and Working Together. All students at the College are provided equal access to a wide 
curriculum, and it is a philosophy of the College that no student should have their curriculum limited.  

 

Quality first teaching is at the heart of our approach, with a focus on adapting teaching those who require 
the most support. This is proven to have the greatest impact on closing the disadvantage attainment gap 
and at the same time will benefit the non-disadvantaged pupils in our College. Implicit in the intended 
outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be sustained and 
improved alongside progress for their disadvantaged peers. We are aware and take into consideration 
some barriers that students can face when accessing the curriculum, including the reading ability and 
access to literacy curriculum knowledge when starting in Year 7. 

Our strategy is also integral to wider school plans for education recovery, notably in its targeted support 
through the National Tutoring Programme for pupils whose education has been worst affected, including 
non-disadvantaged pupils. We are aware of the impact that the Coronavirus pandemic has had on 
students’ educational experience, Our approach will be responsive to common challenges and individual 
needs, rooted in robust diagnostic assessment, not assumptions about the impact of disadvantage. The 



 

3 

approaches we have adopted complement each other to help pupils excel. To ensure they are effective 
we will: 

 Ensure disadvantaged pupils are challenged in the work that they are set 

 Act early to intervene at the point need is identified 

 Adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ out-
comes and raise expectations of what they can achieve 

Challenges 
This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 The Mathematics attainment of disadvantaged pupils is generally lower 
than that of their peers and teacher diagnostic assessments suggest 
that many pupils particularly struggle with problem solving tasks.  

Assessments on entry to year 7 between 2017-2019 (the last three 
years of SATs) indicate that between 19 - 28% of our disadvantaged 
pupils arrive below age-related expectations compared to 8 - 14% of 
their peers. Subsequent internal and external (where available) assess-
ments show that this gap widens by around 10% during pupils’ time at 
our school. 

Year 9:  7.9% / 19.5% 

Year 10: 11.4%/21.8% 

Year 11: 14%/28.3% 

2 Assessments, observations and discussion with KS3 pupils indicate 
that disadvantaged pupils generally have lower levels of reading com-
prehension than peers. This impacts their progress in all subjects. 

On entry to year 7 in the years 2017-2021, between 15 - 30% of our 
disadvantaged pupils arrive below age-related expectations compared 
to 9 - 19% of their peers. This gap remains steady during pupils’ time at 
our school. 

Year 7:19.05%/23.21% (NGRT Testing) 

Year 8: 9.9%/14.7% (KS2 Teacher Assessed Results) 

Year 9: 8.6%/25.3% 

Year 10: 12.9%/22% 

Year 11: 16.5%/30.3% 

3 Our assessments, observations and discussions with pupils and fami-
lies suggest that the education and wellbeing of many of our disadvan-
taged pupils have been impacted by partial school closures to a greater 
extent than for other pupils. These findings are backed up by several 
national studies. This has come from an increase in requests for sup-
port raised to the school for a range of pupils, whether that be a referral 
to CAMHS or the Student Welfare Team. 
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This has resulted in significant knowledge gaps resulting in pupils fall-
ing further behind age-related expectations.  

4 Our observations suggest many lower attaining disadvantaged pupils 
lack metacognitive / self-regulation strategies when faced with challeng-
ing tasks, notably in their monitoring and evaluation of their answers. 
This is indicated across the curriculum, particularly Mathematics and 
Science. 

5 Our assessments, observations and discussions with pupils and fami-
lies have identified social and emotional issues for many pupils, such 
as anxiety, depression (diagnosed by medical professionals) and low 
self-esteem. This is partly driven by concern about catching up lost 
learning and exams/future prospects, and the lack of enrichment oppor-
tunities due to the pandemic. These challenges affect disadvantaged 
pupils, including their attainment. 

During the pandemic, teacher and support staff referrals for support 
markedly increased. 132 pupils (40 of whom are disadvantaged) cur-
rently require additional support with social and emotional needs. 

6 Our attendance data over the last 3 years indicates that attendance 
among disadvantaged pupils has been on average, 3.1% lower than for 
non-disadvantaged pupils. 

There is a marked difference between the percentage of students who 
are persistently absent when considering Pupil Premium students with 
their peers. Our assessments and observations indicate that absentee-
ism is negatively impacting disadvantaged pupils’ attainment and pro-
gress. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 
and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved attainment 
among 
disadvantaged pupils 
across the curriculum 
at the end of KS4, 
with a focus on 
EBacc subjects.  

By the end of our current plan in 2024/25, 90% or more of 
disadvantaged pupils enter the English Baccalaureate 
(EBacc). In the last 3 years this figure was 15% - 26%. 

The FFT20 target grades set from the CATS, show that the 70 
disadvantaged students in Year 8 who will complete the 
2024/25 KS4 tests demonstrate that disadvantaged pupils 
should achieve: 

 An average Attainment 8 score of 5.0 
 An EBacc average point score of 5.1 

Improved reading 
comprehension 
among 

Reading comprehension tests demonstrate improved compre-
hension skills among disadvantaged pupils and a smaller dis-
parity between the scores of disadvantaged pupils and their 
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disadvantaged pupils 
across KS3. 

 

non-disadvantaged peers. Teachers should also have recog-
nised this improvement through engagement in lessons and 
book scrutiny.  

Improved 
metacognitive and 
self-regulatory skills 
among 
disadvantaged pupils 
across all subjects. 

Teacher reports and class observations suggest disadvan-
taged pupils are more able to monitor and regulate their own 
learning. They are able to articulate where they are at, what 
they require and their best next steps. This finding will be also 
supported by homework completion rates and quality across 
all classes and subjects. 

To achieve and 
sustain improved 
wellbeing for all 
pupils, including 
those who are 
disadvantaged. 

Sustained high levels of wellbeing from 2024/25 demon-
strated by: 

 Qualitative data from student voice, student and parent 
surveys and teacher observations. 

 A significant increase in participation in enrichment activi-
ties, particularly among disadvantaged pupils. 

To achieve and 
sustain improved 
attendance for all 
pupils, particularly our 
disadvantaged pupils. 

Sustained high attendance from 2024/25 demonstrated by: 

 The overall absence rate for all pupils being no more than 
4%, and the attendance gap between disadvantaged pu-
pils and their non-disadvantaged peers being reduced by 
2%. 

 The percentage of all pupils who are persistently absent 
being below 10% (2018/19 national average was 13.7%, 
and in Lewisham was 11.8%) and the figure among disad-
vantaged pupils being no more than 10% lower than their 
peers (national gap in 2019 was 15.6%). 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 
this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £196,500 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Enhancement of our 
Mathematics teaching and 
curriculum planning in line 
with DfE KS3 and EEF 
guidance. 

We will fund teacher release 
time to embed key elements 

The DfE non-statutory KS3 guidance 
has been produced in conjunction 
with the National Centre for Excel-
lence in the Teaching of Mathemat-
ics, drawing on evidence-based ap-
proaches:  

1, 3, 4 
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of the guidance in school, and 
to access Maths Hub 
resources and CPD offers 
(including Teaching for 
Mastery training). 

Teaching mathematics at key stage 
3 - GOV.UK (www.gov.uk) 

To teach Mathematics well, teachers 
need to assess pupils’ prior 
knowledge and understanding effec-
tively, employ manipulatives and 
representations, teach problem solv-
ing strategies, and help pupils to de-
velop more complex mental models:  
KS2_KS3_Maths_Guid-
ance_2017.pdf (educationendow-
mentfoundation.org.uk) 

Intervention schemes run for mathe-
matics within the College for the nec-
essary students from Year 7 through 
to Year 13. Within these interven-
tions, the school tracks and ensures 
that disadvantaged students are ap-
propriately included within these. 

Improving literacy in all 
subject areas in line with 
recommendations in the EEF 
Improving Literacy in 
Secondary Schools guidance. 

We will fund professional 
development and instructional 
coaching focussed on each 
teacher’s subject area.  

Introduction of an LSA who 
specialises in Literacy 
Support. 

TLR for Teaching member of 
staff to work alongside and 
implement EEF guidance 

Acquiring disciplinary literacy is key 
for students as they learn new, more 
complex concepts in each subject: 

Improving Literacy in Secondary 
Schools 

Reading comprehension, vocabulary 
and other literacy skills are heavily 
linked with attainment in Mathemat-
ics and English: 

word-gap.pdf (oup.com.cn) 

2 

National College CPD 
Subscription 

By increasing staff CPD for aspects 
that are personalised to staff, this 
will increase staff knowledge and 
performance, leading to improved 
learning for all students, including 
Pupil Premium Students. This in-
cludes the use of ‘Walkthru’s’ which 
enable structured guides to instruc-
tional coaching methods.  

1,2,3,4 

Additional teaching roles 
created for key subjects 

By increasing the capacity with key 
subjects, the college will be able to 
provide small group tuition and re-
duce class sizes. These groups will 

1, 2 
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include students who are disadvan-
taged.  

Developing Feedback Embedding formative assessment 
explicitly can be a key component of 
laying the foundations for effective 
feedback. The EEF has trialled ‘Em-
bedding Formative Assessment’ in 
English schools and found a positive 
impact, on average. 

1, 2, 3, 4 

Develop metacognitive and 
self-regulation skills in all pu-
pils.  

This will involve ongoing 
teacher training and support 
and release time.  

 

Teaching metacognitive strategies to 
pupils can be an inexpensive 
method to help pupils become more 
independent learners. There is par-
ticularly strong evidence that it can 
have a positive impact on Mathemat-
ics attainment:  

Metacognition and self-regulation | 
Toolkit Strand | Education Endow-
ment Foundation | EEF 

4 

Resource and provide person-
alised resources for lessons 

It is found that “the longer the period 
of childhood poverty, the higher the 
levels of allostatic load [a measure 
of chronic stress] during childhood, 
and the greater the reduction in 
young adults’ subsequent working 
memory”.  By providing regular 
knowledge recall activities, students 
will benefit from  

1, 2, 3 
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Targeted academic support (for example, tutoring, one-to-one support 
structured interventions)  

Budgeted cost: £60,050 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Adopting a targeted 
reciprocal teaching 
programme as a reading 
intervention for 
disadvantaged pupils who 
need additional help to 
comprehend texts and 
address vocabulary gaps. 
(LEXIA) 

Reading comprehension strategies can 
have a positive impact on pupils’ ability 
to understand a text, and this is particu-
larly the case when interventions are 
delivered over a shorter timespan:  

Reading comprehension strategies | 
Toolkit Strand | Education Endowment 
Foundation | EEF 

2 

Adopting a targeted 
numeracy programme to 
develop confidence and 
self esteem for those at 
Key Stage 3 who have 
challenges with memory 
recall and application. 
First Class Education  

To support students with developing their 
mental arithmetic and fluency and 
accuracy in recall. This will to bridge the 
gap between Key Stage 2 and 3. The 
evidence will be in the time taken to carry 
out the weekly and monthly questions. 
This will involve SEND and lower ability 
students in Mathematics. It is little and 
often that will make a greater impact on 
learning over time rather than sporadic or 
inconsistent studying habits.  

1 

Engaging with the Na-
tional Tutoring Pro-
gramme to provide a 
blend of tuition, mentoring 
and school-led tutoring for 
pupils whose education 
has been most impacted 
by the pandemic. A signif-
icant proportion of the pu-
pils who receive tutoring 
will be disadvantaged, in-
cluding those who are 
high attainers.  

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils 
or those falling behind, both one-to-one: 

One to one tuition | EEF (educationen-
dowmentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | Ed-
ucation Endowment Foundation | EEF 

1, 2, 3 

Providing Period 7 ses-
sions for Key Stage 4 stu-
dents. 

There is evidence to suggest that disad-
vantaged pupils might benefit more from 
additional school time. 

To increase the likelihood of additional 
school time benefitting disadvantaged 
pupils, the college will consider how to 
secure engagement and attendance 

1, 2, 3, 4 
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among those from disadvantaged back-
grounds. 

The College will provide 
revision materials and re-
sources to all disadvan-
taged students and pro-
vide time for teachers to 
plan how to implement 
the use of these within tu-
tor time.  

The potential impact of metacognition 
and self-regulation approaches is high 
(+7 months additional progress), alt-
hough it can be difficult to realise this 
impact in practice as such methods re-
quire pupils to take greater responsibil-
ity for their learning and develop their 
understanding of what is required to 
succeed. 

1, 2, 4 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £140,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Embedding principles of 
good practice set out in 
DfE’s Improving School 
Attendance advice. 

Staff will get training and 
release time to develop 
and implement new 
procedures. 
Attendance/support 
officers will be appointed 
to improve attendance. 

The DfE guidance has been informed by en-
gagement with schools that have significantly 
reduced persistent absence levels. 

 Full time attendance officer who acts to 
challenge disadvantaged attendance 
through regular parental contact and sup-
port 

 Home visits to build purposeful relation-
ships with families  

 Build robust systems of tracking through 
regular meetings with the pastoral team, 
and wider Lewisham support (through an 
SLA) 

 Attendance officer to target selected dis-
advantaged students by setting targets, 
and offering rewards for improvement  

6 

Offer a variety of 
mentoring and support 
sessions to improve 
engagement and 
aspirations within school. 
These would include: 

- Lewisham Outreach 

- Behaviour Mentors 

- 55 trained Sixth 
Formers  

Supporting student’s wellbeing and mental 
health is fundamental to improving outcomes. 

 

“Both targeted interventions and universal ap-
proaches have positive overall effects (+ 4 
months). Schools should consider the appropri-
ate combination of behaviour approaches to re-
duce overall disruption and provide tailored sup-
port where required.” EEF 

 

  

5 
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Contingency fund for 
acute issues. 

 

Based on our experiences and those of similar 
schools to ours, we have identified a need to set 
a small amount of funding aside to respond 
quickly to needs of disadvantaged students that 
have not yet been identified.  

All 

Extra-curricular fund By increasing student Ensure all PP students 
have a wide range of extra-curricular activities 
available to them to support progress and enrich 
their education and raise aspirations. 

5, 6 

Improving Parental 
Engagement  

The College will host 
family support evenings. 

The college shall create 
a parental toolkit to 
promote the learning of 
disadvantaged students 
at home. 

“Providing practical strategies with tips, support, 
and resources to assist learning at home may be 
more beneficial to pupil outcomes than simply 
gifting a book to pupils or asking parents to pro-
vide generic help to their children.” EEF 

All 

Administer PASS 
surveys to accurately 
identify students in need 
of support for Social and 
Mental Well-being. 

“Stressful events are very common in educa-
tional settings, both for students and for teach-
ers. A multitude of exams, evaluations and dead-
lines creates an enormous pressure to perform. 
This stress, however, can have a critical impact 
on learning and memory processes” S.Vogel & L 
Schwabe (2016)  

PASS is a tool that identifies students in need of 
additional pastoral support. It was established by 
educational psychologists and standardised on 
600,000 children. By identifying and supporting 
the appropriate students we will be able to inter-
vene quickly with support from the pastoral and 
wellbeing teams within the school.  

5 

 
Total budgeted cost: £396,550 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 
academic year.  

Our internal assessments during 2020 - 2021 suggested that the performance of disad-
vantaged pupils was higher than in the previous 3 years in all areas of the curriculum. 
EBacc entry was 15%, which is lower than in the previous 2 years. This will increase to 
56% for the 2021 -2022 Key Stage 4 cohort. 

The outcomes for disadvantaged students at Hatcham College during 2018 - 2019 were 
significantly lower than their peers and of disadvantaged students nationally. This re-
sulted in a focus of improving the quality of teaching for all students within that academic 
year to support disadvantaged students alongside their peers.  

Our assessment of the reasons for these outcomes points primarily to Covid-19 impact, 
which disrupted all of our subject areas to varying degrees. As evidenced in schools 
across the country, partial closure was most detrimental to our disadvantaged pupils, 
and they were not able to benefit from our pupil premium funded improvements to teach-
ing and targeted interventions to the degree that we intended. The impact was mitigated 
by our resolution to maintain a high-quality curriculum, including during periods of partial 
closure, the staff at the school continued to deliver a full curriculum to the students 
through remote technology. 

Although overall attendance in 2020 - 2021 was lower than in previous years at 90.1%. 
At times when all pupils were expected to attend school, absence among disadvantaged 
pupils was 3.6% higher than their peers and persistent absence 8.3% higher. These 
gaps are larger than in previous years, which is why attendance is a focus of our current 
plan.  

Our assessments demonstrated that pupil wellbeing and mental health were signifi-
cantly impacted last year, primarily due to Covid-19-related issues. The impact was par-
ticularly acute for disadvantaged pupils. We used pupil premium funding to provide well-
being support for all pupils, and targeted interventions where required. We are building 
on that approach in our new plan.  

 

 


