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Scope 

This is an aligned policy. The principles set out at the start apply to all of our schools and to all of our staff. The 

specific phase and then school policy follows and can also be found on the school website. 

Principles 

These principles should be read in conjunction with the principles set out in our approach to the curriculum 

and professional learning alongside the Teaching Standards, our HR policies, School Improvement Strategy, 

Success for All Commitment, EEDI Strategy and our People Strategy.  

Rationale 

At the Haberdashers’ Academies Trust South (HATS) we aim to ensure that all our students can flourish and 

be successful at school and in their future lives. Central to this is ensuring that they achieve the very best that 

they can – academically and socially. Our teachers are therefore our greatest resource and asset. It is 

important that we look after them and support them to be the very best that they can be in their roles.  Central 

to our Haberdashers’ Model of School Improvement is Great People.  

Teaching in our schools must support pupils to make great progress. They should know more, remember more 

and do more because of a strong curriculum coupled with effective pedagogy and assessment. Our approach 

should be supported by evidence and research but not formulaic. Teaching is a creative process and therefore 

our teachers need to be able to ‘bring themselves’ to the classroom to bring their subject to life.  

We recognise, however, that there is a need for a common framework in developing teaching across the Trust. 

This framework should reflect our ethos and our approach. The Haberdashers’ Principles are used across all 

our schools. These are underpinned by the Rosenshine Principles and supported by the techniques of Teach 

Like a Champion.  This evidence-informed approach has proven to be key in enabling pupils to be their most 

successful and is supported by the most recent developments in pedagogy. These Principles create an 

inclusive classroom environment for every pupil for them to reach their full potential.  

These Haberdashers’ Principles form the basis of our professional learning offer at Trust and school level. This 

offer is high quality, bespoke and targeted so that all teachers can develop their practice – regardless of their 

stage. Subject expertise is crucial and understanding how the principles are applied within the context of 
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subject pedagogy should form a large percentage of a schools professional learning offer. Opportunities for 

professional learning should be maximised including using meeting time to develop practice.  

We believe that we can always be better as teachers, regardless of how good we currently are. It is, therefore, 

important that we have an accurate understanding of where there are strengths in our schools and where 

there are areas for development. Only by knowing these can we, as individuals, get better and, as a Trust, 

share expertise and provide support to others. Each school develops its own approach for this but there is an 

expectation that leaders will, on a regular basis, visit lessons, look at books, talk with pupils and staff and 

scrutinise progress information to review the impact of our curriculum and its delivery on our students. This 

review will be focused on development and support and where feedback can be given, it will be. Appraisal 

discussions are an excellent opportunity for doing this. A school-based coaching model is the framework for 

doing this – where teaching is not a significant concern – enabling a focus on key priorities. Where teaching is 

a cause for concern the development approach will be more directive and is likely to involve a support plan.  

Any discussions on the quality of teaching are open and transparent, with a focus on feedback in the moment. 

No numerical grades are awarded. Any written feedback will be shared. Where a school uses a standard pro-

forma for this, it aims to be free flow text with minimal ‘tick boxes’. However, schools are on different journeys, 

and we recognise they may need different approaches. It is important that teachers feel motivated to do even 

better for our young people and so the way in which we carry out any review of teaching is important. Our 

only motivation for doing this, is to improve. 

Our approach to the Haberdashers’ Principles is outlined below Within these, each school has its own teaching 

policy detailing how teaching will be developed and reviewed in individual schools. 

Haberdashers Teaching Principles 

The Haberdashers’ Principles enable all children to acquire new learning in a highly structured way. Our 

curriculum is meaningful because it links to the world children live in today and delivers cultural capital to 

all. Students are provided with opportunities to become active in their learning and feel able to make 

mistakes because this is the climate we value.  Key behaviours such as collaboration, thinking skills and being 

aspirational are as important as knowledge itself.   

The Haberdashers’ Principles enable each child to become the best version of 

themselves by equipping students with the knowledge, skills and drive they need to transition to the next step 

of their learning journey, whether this is secondary school, sixth form, higher education or beyond. By 

delivering innovative, research-driven teaching and learning to all, pupils can embrace the challenges of their 

generation and flourish as 21st Century global citizens.  

The ’Core Four’ 

At Haberdashers Academies Trust South we align our teaching and learning approach to Trust-wide Principles, 

driven by Vision 2026: ‘every school an excellent school’. Our mission is to deliver excellence for every child 

and young person through our ‘core four’ Haberdashers’ Principles, ensuring every learner is: 
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Ready to Learn: Learners are prepared and eager to embrace learning experiences. They engage actively, 

independently and collaboratively. 

Knowledgeable Learner: Every child and young person is curious, asks questions and contributes 

meaningfully to the wider world. They build their knowledge as they progress through their school journey.  

Confident Communicator: Learners share their thoughts and ideas. They use communication skills to 

foster understanding, teamwork and connection. 

Independent Learner: Every child and young person wants to learn, has the tools to investigate and the 

aspiration to be excellent – from 3 to forever. 

These principles, underpinned by our values (dream, grow, create) are integrated into our daily practices and 

routines. They guide us in modelling and teaching empowering habits crucial for lifelong success. By clearly 

articulating the importance of each principle, we foster robust learning habits, enabling teachers to maximise 

learning experiences from 3 to forever. 

By implementing the ‘Core Four’ effectively, we will ensure excellence for every child and young person, 

including all starting points and needs. 

Implementation: What this looks like in practice 

The Haberdashers’ Principles work in tandem with the Haberdashers’ Advantage character education 

curriculum, with three key areas of implementation:  

• Taught = pedagogy 

• Caught = school culture 

• Sought = wider curriculum opportunities 
 

The detail below outlines what each of the Haberdashers’ Principles looks like in practice. 

Ready to Learn 
 

Taught Caught Sought 

• Clear and consistent routines 
are evident; 

• Excellent attendance and 
punctuality; 

• Students can self-regulate;  



4 
 
 

 

• Strategies such as 100%, no-
opt out and cold calling are 
embedded; 

• Teachers narrate the positive; 

• Strong starts and finishes to 
lessons; 

• The I/We/You do model is 
embedded (see Appendix A). 

• Students arrive to lessons well 
equipped; 

• Strong parental engagement and 
support; 

• Teachers model high 
expectations in everything they 
do; 

• Learning environments are well 
organised and engaging 

• Learning behaviours and 
habits are embedded; 

• Students are well-prepared 
for the next phase of their 
education. 

 

A Knowledgeable Learner 
 

Taught Caught Sought 

• A curriculum in place that is 
relevant to the local school 
context as well as the wider 
world; 

• Knowledge is built for the long-
term; 

• Knowledge recall activities are 
built into lessons; 

• Precise teacher modelling and 
explanations; 

• High quality questioning 
develops students’ thinking, 
understanding and application 
of knowledge. 

• Students are confident in asking 
questions, using academic 
language; 

• A range of resources support 
students to access the 
curriculum, including those with 
additional needs; 

• Subject specific terminology and 
examples are in place; 

• Students read fluently and 
widely. 

• Students have a passion for 
learning and are curious, 
independent learners; 

• Students have knowledge of 
a wide range of careers and 
pathways; 

• Learners have academic 
capital, enabling them to 
engage in a wider global 
conversation.  

 

A Confident Communicator 
 

Taught Caught Sought 

• Think, pair, share is embedded 
in lessons; 

• Disciplinary vocabulary is 
identified and taught across 
subject areas; 

• Expert explanations from 
teaching staff; 

• A shared dialogue and 
vocabulary are in place for 
demonstrating understanding. 

• Positive interactions and 
greetings in classrooms; 

• Active listening – making eye 
contact, open body language, 
facing the speaker; 

• Opportunities to practice oracy; 

• Willingness to ‘have a go’ and 
make mistakes: students and 
staff are open to feedback. 

• Confidence in any context; 

• High-level performance, 
presentation and debating 
skills; 

• Engagement in all 
curriculum opportunities; 

• Ability to draw upon 
specific knowledge during 
discussion. 
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An Independent Learner 
 

Taught Caught Sought 

• Clear systems and processes 
support independent work; 

• Scaffolds and adaptations 
ensure all are included; 

• Opportunities for reading are 
embedded; 

• Study skills are taught, 
appropriate to the stage of 
learning; 

• New content is not just 
remembered but understood. 

• A culture of high expectations in 
everything students do; 

• Students use their own initiative; 

• A culture where ‘failure’ is 
embraced as part of the learning 
journey; 

• Students use critical thinking to 
make informed decisions and 
solve problems effectively. 

• Students aspire for 
excellence and are keen to 
learn and progress; 

• Strong engagement with 
the Haberdashers’ 
Advantage programme; 

• High levels of self-
motivation; 

• High levels of performance, 
both academic and across 
the wider curriculum. 
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Appendix A – Rosenshine Principles: I do / We do / You do 

Teaching new material should be facilitated in manageable amounts, with effective modelling, breaking down 

of complex information, guiding students’ practice, helping them when they make errors, and provide space 

and time for sufficient practice and review. Implementing and trying experiential, hands-on activities, should 

be considered after, not before, the basic material is absorbed and learned.  

Lessons begin with a high-quality review of prior learning that deepens knowledge and understanding. 

Students also engage in weekly and monthly reviews, ensuring all students’ needs are considered. 

The Haberdashers’ Principles include ‘I do, We do, You do’ and the pedagogy behind these principles is rooted 

in Principles of Instruction. This can be read for more detailed information on each principle in the model 

below. 

 

I Do We Do You Do 

Present new material in small 
steps with student practice after 
each. 
 
Provide models or prototypes (use 
of live and pre-planned examples, 
and in a variety of mediums, 
including visual tools, 
diagrammatic, verbal, in written 
form). 
 
Provide scaffolds and adaptations 
for difficult and complex tasks to 
support all students, including 
SEND and disadvantaged students. 

Ask a number and range of 
questions to engage learners. 
 
 
Check for student understanding. 
 
Provide additional models and 
examples to demonstrate the 
students how new material can be 
applied to familiar and unfamiliar 
concepts. 
 

Guide regular and specific student 
practice with time frames and 
support give . 
 
Obtain a high success rate to 
ensure that all Students, including 
SEND and disadvantaged students, 
make rapid and sustained 
progress within each lesson and 
over time. 
 
Require and monitor independent 
practice to ensure Students cover 
the curriculum content 
sequentially. 
 

 

 

 

 

 

.  

https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf

