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Rationale: 

Hatcham College prides itself on the quality of the education it offers. We seek to ensure that all our 
young people are happy and safe at the College and are able to learn successfully within a supportive 
environment. We have a student and staff population of a wide range of different genders, identities, 
ethnicities, religions, sexual orientation, ages, social economic circumstances, abilities, specific learning 
needs and personal and/or family circumstances. 

The pedagogy and practice that is facilitated at the College should demonstrate and support our ethos of 
equity, equality, diversity and inclusion. All teachers and support staff should utilise the Behaviour and 
Conduct policy and EDI Action Plan and the Curriculum Policy in conjunction with this policy. 

At Hatcham College we believe that learning is the process by which students gradually acquire and 
assimilate knowledge, concepts, skills, and attitudes to enable them to make greater sense of the world. 
Teaching and learning is central to our work as educators and it stems from the College’s aims, ethos 
and vision. We expect all of our staff to deliver high quality, stimulating and dynamic lessons, where all 
teaching is great teaching. We expect all lessons to be underpinned by Rosenshine’s Principles of 
Instruction whilst also engaging in the latest educational developments and other appropriate 
pedagogies. All students should be supported and challenged to make excellent progress in their 
learning. 

Students of all ability levels will be given equal opportunities to learn in order to achieve their full 
potential. Our purpose is to create a learning environment which fosters motivation and allows all 
students to flourish. We strive not to simply teach knowledge but to empower our students by teaching 
them how to learn. 

 

 
The purpose of this policy: 

This policy aims to ensure there is a common approach to teaching and learning across Hatcham College 
and to provide a personalised learning experience for every child that takes full account of their 
individual needs and aspirations. In order to ensure that the aims of the policy are met it is necessary 
that our expectations and values are explicitly shared. 
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Whilst we have adopted the following key Hatcham College Lesson Components that are underpinned 
by Rosenshine’s Principals 

of Instruction, we wish for teachers to take measured risks and use alternative approaches in their 
teaching so that pupils are able to learn effectively. Being adaptable and flexible is important. 

 

 
Aims: 

To ensure there is a common approach to teaching and learning so that teachers, support staff, 
parents/carers and students are all aware of and can work towards the highest possible standards of 
education. 

• To adopt a wide range of strategies to support learners taking their needs in account when 

planning and preparing lessons. 

• To provide a personalised learning experience for every child that takes full account of their 

individual needs’, starting points and aspirations. 

• To ensure that our students are active and independent learners who strive to achieve their best 

in every learning situation and will continue to do so throughout their lives. 

• To ensure that students are highly literate and numerate, able to apply their skills and knowledge 

to new and different situations, to achieve well in school and beyond. 

• To make links with the learning that students do outside the classroom. 

• To focus upon continual raising standards of teaching and learning in the college, to inspire and 

motivate students and staff. 
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• To identify and share excellent practice in teaching and learning across all curriculum areas. 

• To improve levels of achievement and attainment as a consequence for all students 
 

Sections: 

This policy is structured into sections which are based on key areas of teaching at Hatcham College: 
 

(A). Planning and Implementing 
 

(B). Adapting Teaching 
 

(C). Marking and Providing Feedback 
 

(D). Reading, Writing, Numeracy and Communication 
 

(E). Evaluating & Developing the Quality of Teaching 
 

(F). Classroom conditions to enable teaching and learning. 
 

(G). Teaching in the 6th Form 
 

 
A- Planning & Implementation 

It is important that teachers plan schemes of work and deliver lessons that enable students to work 
towards the learning objectives and make progress. It is acknowledged that different teachers have their 
own preferred styles of teaching, but it is imperative that the agreed criteria are followed to ensure the 
best outcomes for all students in all lessons. The ultimate aim is to ensure that thorough planning and 
focussed lesson implementation aids students in their quest to make progress over time. 

 
 
Haberdashers’ Principles: 

Central to all good teaching practice is teachers using the most effective pedagogies to ensure that pupils 
have a positive learning experience. In order to ensure that we are constantly and collectively able to 
provide high quality education for our young people, The Haberdashers’ Principles seek to encourage and 
share our expectations of teaching and learning. Much of our planning, preparation and facilitation takes 
place before, during and after each lesson and over a series of lessons. It is the summation of secure 
lessons within a knowledge-rich and challenging curriculum that will have greater impact on student 
progress. 

The Haberdashers’ Principles for an expected Haberdashers’ lesson underpin what we strive for across 
the College. The daily diet that each pupil receives and practices at Hatcham College should be supported 
unequivocally by the work of Barak Rosenshine. We believe that when knowledge is well rehearsed and 
tied to other knowledge, teachers can ensure that their students efficiently acquire, rehearse and connect 
background knowledge by providing a good deal of instructional support. 
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Rosenshine’s principles recommend that teaching new material should be facilitated in manageable 
amounts, with effective modelling, breaking down of complex information, guiding student practice, 
helping students when they make errors, and provide space and time for sufficient practice and review. 

Whilst Rosenshine’s work has been used to support and guide the Haberdashers’ Principles, teachers are 
given the autonomy to be more creative and adaptive to ensure that all pupils are engaged and make 
progress over time. Implementing and trying experiential, hands-on activities, should be considered 
after, not before, the basic material is absorbed and learned. 

The Haberdashers’ Principles include ‘I do, We do, You do’ and the pedagogy behind these principles is 
rooted in Rosenshine’s Principles of Instruction. Barak Rosenshine’s paper, Principles of Instruction, 
should be read for more detailed information on each principle in the model below. 
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Staff will use the following lesson structure: 
 

The structure outlined above will ensure that all students make progress over time, using the “I Do, We 
Do, You Do” lesson structure. This ensures that all new material is presented in small steps and provides 
students with practice. Staff will provide models or prototypes (use of live and pre-planned examples, 
and in a variety of mediums including visual tools, diagrammatic, verbal, in written form). Additionally, 
they will provide scaffolds for difficult and complex tasks. Lessons begin with a ‘Sharp Starts- Do Now’ 
slide with a high-quality review of prior learning (retrieval- based tasks) that deepens knowledge and 
understanding. Finally, all lessons will end with a ‘Calm Conclusions’ slide which checks student 
understanding and allows teaching staff to plan their next lesson appropriately in response to student 
understanding. 

For this policy to be effective it is important that students are encouraged to fully participate in and take 
responsibility for their learning and so this policy should be implemented in conjunction with the 
Behaviour and Conduct Policy to ensure that, 

Students will: 

• participate fully in lessons. 
• strive for continual improvement. 
• support each other (and their teacher) so that all learn effectively. 
• take an active part in learning within and beyond the classroom. 
• take pride in developing and applying their literacy and numeracy skills across the curriculum. 
• be enthusiastic, resilient and responsible in learning and improving skills. 
• respond as appropriate to specific feedback to upgrade and develop their work. 
• rise to challenges, working collaboratively and supportively. 

 
Hatcham College Lesson Components: 

Not every lesson will include all the Haberdasher’s Principles, inspired by Rosenshine’s Principles of 
Instruction. However, every lesson must include the Hatcham College Lesson Components. Teachers at 
Hatcham College should also strive to ensure that their planning allows for the criteria detailed in the 
Teachers’ Standards (Appendix 1). 
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B- Adapting Teaching 

Our philosophy is to encourage a high level of motivation and self-discipline in the students so that they 
become great learners and also make rapid and sustained progress over time. All staff are responsible 
for principles of literacy, numeracy, safeguarding, EAL and SEND which underpin great teaching. Hence, 
implementing this policy consistently and fairly by setting the standards required to promote positive 
behaviour is equally important. Teachers should also refer to and adopt the Behaviour & Conduct Policy 
in order to best adapt their pedagogy and practice. 

It is every teacher’s responsibility to adapt their teaching to respond to the strength and needs of every 
student, as detailed in the DfE Teachers Standards. At Hatcham College we expect every teacher to 
ensure that there is a common approach to teaching and learning and that every student experience a 
personalised learning experience for every child that takes full account of their individual needs’, 
starting points and aspirations. All teachers should ensure every lesson includes the Hatcham College 
Lesson Components including Adapting Teaching. 

 

 
This means teachers will: 

• know when and how to differentiate appropriately, using approaches which enable pupils to be 

taught effectively. 

• have a secure understanding of how a range of factors can inhibit pupils’ ability to learn, and how 

best to overcome these. 

• demonstrate an awareness of the physical, social and intellectual development of children, and 

know how to adapt teaching to support pupils’ education at different stages of development. 

• have a clear understanding of the needs of all pupils, including those with special educational 

needs; those of high ability; those with English as an additional language; those with disabilities; 

and be able to use and evaluate distinctive teaching approaches to engage and support them. 
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/665522/Teachers_standard 
_information.pdf 

 
C- Marking and Providing Feedback 

Teachers should assess pupils’ work regularly, according to the College Marking Policy. Staff should use 
analysis of marking, assessments and tracking data to inform their teaching and to structure 
intervention strategies. Effective use of data is critical to inform students, parents and other staff of pupil 
progress towards targets. The DfE Teachers Standards state that Teachers Should ‘make accurate and 
productive use of assessment’ teachers should: 

• know and understand how to assess the relevant subject and curriculum areas, including statutory 
assessment requirements 

• make use of formative and summative assessment to secure pupils’ progress 

• use relevant data to monitor progress, set targets, and plan subsequent lessons 

• give pupils regular feedback, both verbally and through accurate marking (including live marking in 
lessons, using red pens) and regularly encourage pupils to respond to the feedback during lesson time. 

 
 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/665522/Teachers_standard 
_information.pdf 

Assessments 

Assessments should be conducted following the Federation Assessment Calendar and the Hatcham 
College Assessment Policy. When assessments are conducted, teachers should use the Hatcham College 
assessment slide (to ensure there is a common approach to teaching and learning across the College and 
to provide a personalised learning experience for every child that takes full account of their individual 
needs and aspirations). Additionally, all marking in response to assessments should be followed-up 
using a HIT lesson (Hatcham Improvement Time) whereby teachers address and re-teach 
misconceptions and students have an extended period of time in lesson to improve their work. 

 

 
(D) Reading, Writing, Numeracy and Communication 

Reading, writing, numeracy and communication are key aspects of planning and delivery at the College. 
Teachers should set high expectations for every pupil, whatever their prior attainment. 

Reading: is important because it develops the mind. Understanding the written word is one way the 
mind grows in its ability. Teaching young children to read helps them develop their language skills. It 
also helps them learn to listen. Hence, it is the responsibility of everyone to ensure all students are given 
the opportunity to read a wide variety and diverse range texts. The proficiency of their reading ability 
should be monitored, and intervention put in place if necessary. Teachers should ‘demonstrate an 
understanding of and take responsibility for promoting high standards of literacy, articulacy and the 
correct use of standard English, whatever the teacher’s specialist subject’ (Teachers Standards. DfE, 
2021). 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/665522/Teachers_standard_information.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/665522/Teachers_standard_information.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/665522/Teachers_standard_information.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/665522/Teachers_standard_information.pdf
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Writing: helps to cultivate emotional growth, develop critical thinking skills and improve exam 
performance. This is because over time and with more experience, students can demonstrate their 
comprehension of complex concepts with greater ease if they have practiced their writing skills. It is 
important that students are encouraged to present their work in a legible and professional manner and 
that high standards of literacy are promoted at all times through use of SPAG as well as live marking in 
lessons. It is important that there is a common approach our expectations across Hatcham College. This 
includes using accurate punctuation, grammar and spelling across all subjects and particularly where it 
impacts on learning outcomes. All teachers should provide relevant and appropriate support for students 
during extended writing: examples such as a writing frame, keywords, sentence starters are expected to 
be used to support learners. 

Numeracy: Mathematics provides an effective way of building mental discipline and encourages logical 
reasoning and mental rigor. In addition, mathematical knowledge can play a crucial role in the 
understanding of other subjects such as science, social studies, and even music and art. Students should 
be provided with opportunities to take pride in developing and applying their (literacy and) numeracy 
skills across the curriculum. For example, reading and drawing maps and graphs or calculations. 

Communication: Staff are expected to plan lessons which provide opportunities for purposeful pupil talk 
through use of strategies such as “Think, Pair, Share” and ‘Miriam’s Dartboard”. Students are also 
encouraged to consider the noise level in classrooms and be able to project where appropriate. This is 
encouraged in classrooms through us of and reference to the “Noise-meter”. 

Additionally, staff are expected to routinely ensure that religious, political and cultural values are 
brought to the attention of students as appropriate and that all students are offered a balanced 
presentation of views. Fact, fiction, opinion and research play an integral role in our teachings and 
communication; and these must be in line with schemes of work and/or exam specifications as 
appropriate. It is essential that there is a common approach to teaching and learning across Hatcham 
College and to provide a personalised learning experience for every child that takes full account of their 
individual needs and aspirations. This requires a common approach to the communication of 
information for students. All lessons should be presented via PowerPoint, or a similar platform, using 
blue or yellow backgrounds and font. 

 
E- Evaluating & Developing the Quality of Teaching 

At Hatcham College, we have an agreed format for monitoring and evaluating teaching and learning for 
the management of performance over time, in line with the Teacher Standards and using the Hatcham 
College Learning Walk form. This is recorded electronically by Senior Leaders and the Teaching & 
Learning Time. Middle-Leaders are also encouraged to use this to quality assure their department areas. 
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Learning walks, each no more than 10 minutes, conducted by senior leaders and line managers (Middle- 
Leaders). These short visits to lessons involve reviewing the learning including looking in students’ 
books and asking students about their experience of learning. Additionally, teaching staff will have a 
follow-up conversation with the ML or SL that visited the lesson which will then include a follow-up 
email with a minimum of one WWW and a maximum of one Area for Development. 

At Hatcham College, teachers’ lessons will be evaluated on an appropriate and reasonable number of 
occasions based on individual circumstances of the teacher (for example ECTs, staff in need of additional 
support, staff on development programmes). The number of Learning Walks will be in accordance with 
the Federation Appraisal Policy, which includes provision for circumstances where concerns have been 
raised about a teacher’s performance. 

Learning Walks and the “open door policy” we aim to encourage at Hatcham should provide teachers 
with the opportunity to continuously develop their pedagogy and practice. In order to ensure that, we 
must constantly be seeking to improve our own knowledge and understanding as practitioners and 
collectively provide a high-quality education for our young people. With this in mind, we recognise that 
we should not base our understanding of the learning experiences of students on small numbers of high 
stakes lesson observations that are pre-notified and graded. Instead, the purpose of regular Learning 
Walks is to understand the development needs of the teacher and their impact as well as the whole- 
school development needs. This in turn, shapes and forms the CPD offer at Hatcham College. 

 
 

Other and ongoing Quality Assurance methods at Hatcham College: 

1. Department specific quality assurance schedules. 
2. Learning Walks. 
3. Work reviews carried out by Departments. 
4. School improvement partners (Kate Anderson- a developmental approach). 
5. Review and support visits (Trust-Wide- responding to progress against priorities at HC). 
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Learning must therefore be evaluated using a wide range of evidence about teaching including a 
summation of evidence over time from a range of classes taught by the teacher, the work of students in 
their books, discussions about the curriculum with staff and students, and assessment information. As 
such, Learning Walks will not be graded but will focus on the bespoke and specific developmental needs 
of each teacher. Learning Walks can be used for Appraisals and for Development & Support. 

 

 
Coaching at Hatcham: 

Coaching teachers and key departments has been introduced this academic year at Hatcham. Coaching 
aims to highly encourage and support peer to peer teaching and learning. This approach whilst it is not 
new, is continuously being developed and refined to best support teaching and in some cases, 
departmental leadership. Using focused and low stakes Learning Walks and regular feedback sessions 
can provide more specific and bespoke feedback and this approach is based on the instructional 
coaching from Leverage Leadership by Paul Bambrick-Santoyo. After this initial visit, the reviewer 
should provide the teacher with feedback on what was a success, the Key Lever to work on and steps to 
achieve the Key Lever in a suitable time frame. 

 
F- Classroom conditions to enable Great Teaching and Learning 

Prior to the lesson 
 

• The classroom conditions should be considered to ensure pupils have a safe and clean environment to 
learn in. E.g. ventilation, lighting, table layout, seating arrangement etc 

 
• Meet and Greet - Staff must be at classroom doors assisting in clearing the corridors and greeting 
students as they enter the classroom. 

 
• Students are greeted and asked to enter the lesson in silence. 

 
• Students complete the ‘Sharp Starts, Do Now’ task to a high standard (actively working to complete 
these) in silence. 

 
• Register must be taken on ARBOR in a timely manner (within first 5-10 minutes of the lesson). Where 
the technology is not working, staff are expected to provide the reception office at either the Jerningham 
or Pepys Campuses with a paper register or an email with absentees. Full names of children (first and 
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surname) should be included. Heads of Years or a member of the College Leadership must be contacted 
if a pupil does not arrive at the correct campus. 

 
• ARBOR includes details of pupils who are vulnerable, looked after, have an SEND need or have an EHCP 
plan and this should be reviewed and considered when considering seating plans and resource 
planning. 

 
• A clear reminder of the learning expectation will be communicated and working conditions will be 
defined. 

 
During the Lesson 

 
• All students are expected to be silent when a teacher is talking or during class feedback. 

 
• Clear concise instructions should be shared verbally, visually and/or in written form. 

 
• Staff (and students) are expected to use positive affirmation of wanted behaviours and to correct 
unwanted behaviours. 

 
• Staff are expected to implement a wide range of appropriate Assessment for Learning Strategies to 
check for learning and engagement. 

 
• Opportunity should be provided to pupils to ask for help or to clarify any misconceptions. 

 
• Independent, paired and group work should be used carefully and thoughtfully to enable learning and 
progress for all students. 

 
• Teachers should circulate to provide live and appropriate support and feedback. E.g. using the v symbol 
for verbal feedback or a post-it for an additional challenge question. 

 
• Classroom support staff should be effectively deployed to support specific students or specific tasks. 

 
• Reprimanding should be carried out privately and praise can be celebrated publicly. 

 
Concluding the Lesson 

 
• A recap or summary should be carried out towards the end of the lesson or at another appropriate 
interval. 

 
• Homework should be distributed as appropriate with support and scaffolding provide where required. 

 
• Students are expected to sit calmly and silently as the teacher recaps and reviews learning using the 
‘Calm Conclusions’ slide and having provided students with an ‘Exit Ticket’ to check student 
understanding. 

 
• The teacher will formally recognise that it is the end of the lesson. 

 
• Students are invited to stand behind their chair in silence. 

 
• Students must be silent as they are dismissed row by row to ensure their safety and prevent any 
unnecessary crowing in the corridor. 
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• Teacher must stand at the door when dismissing class and ensure praise for great behaviours and 
correct any inappropriate behaviour in the classroom and corridor. All REWARD points rewarded should 
be recorded on Arbor as well as sanctions for poor classroom behaviours. REWARD points can be 
recorded on the board. Sanctions should not be on display for the whole class to see due the negative 
impact this may have on pupil motivation and classroom culture. 

 

 
G- Teaching in the 6th form 

 
Teaching in the Sixth Form is an excellent opportunity to prepare students for life beyond Hatcham, 
equipping with the knowledge, skills and attributes to achieve excellent A-Level outcomes, perfect the 
wider person they wish to be, and secure the Higher Education or employment of their dreams. 
Additionally, there is a key focus on developing independent skills in the 6th form through setting 
extended writing and reading tasks for students to complete in and outside of lesson in order to build 
resilience in our learners. This does not only support students in their ability to master A-level 
examinations but also gives them the resilience required to be successful in further education and/or in 
the world of work. 

 
 

Things our students say they think the best Sixth Form teaching looks like… 

•Lessons that use lots of questions and discussion, rather than excessive note taking in lesson. 

•Sixth Form really like ‘flipped learning’ – asking them to prepare for lessons by having taken notes and 
use lesson times to consolidate, challenge and reflect with one another and the teacher. 

•Making connections to real life examples. 

•Use of multimedia – images, quizzes, video etc. 

•Delivering learning. Students often enjoy the chance to present back to peers. 

•Lots of exam practice! 

•Feeling like we care about how well they are doing and their wider personal development. Relationships 
are important at all levels but feel especially important to students with so much riding on outcomes. 
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Related Documents: 

• The Behaviour & Conduct Policy 
 

• Anti-bullying Policy 
 

• Uniform Policy 
 

• The Curriculum Policy 
 

• Homework Policy 
 

• Assessment Policy 
 
 
 

Guidance: 

Further guidance that may be useful references include: 
 

• Child Protection Policy 
 

• Relationships Education, Relationships and Sex Education (RSE) and Health Education 
 

• Keeping Children Safe in Education 
 

• EDI Strategy 
 
 
 

Appendices: 

• Appendix 1. DfE Teachers’ Standards 
 

• Appendix 2. Rosenshine’s Principals of Instruction Posters 
 

• Appendix 3. Conduct Expectation 
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I  PIA.RT rwo, PERSDINAI. AND PRDFES&ICINAL i00t!li'lue11'"  

,A ...,,. ""·J>l>Oll'kel<dI """"""lr- <>:nSl .t_,rhlgh.m:is,"' 

alr<nt 
"' "'71,,,.. 

, 

iao:l dl!Vdbp un:l<s!slatnd!Q3 'lhm<:ql elf • '"""' 
airuI!"C'=si:nalloon11Jc1. Th<l st.tl•""'11ts.lfel'inc, !he 

el.!herequR<I s'\an<lard oanduc'1 
lh:uu9'1<>lJI:.. lra,c:be,r"5, ==- 

1pn::Ddla ,a ail I ,and mldr='• kclu • CJa'XlSity 
sc'lhom--=d: aD<I Iplzl au,.,, <:11-<>ladla5• aciMH•• la o:nsll>lm'lo 
and emend- a and..-,._  !.aD3ngp:pl•   h""" 

• .eel • )' CEU M !  <! ft'ec of'-- •  and '"f'P'O- 
II> hfn111 

• Te:rd"ll!rs uphDld1pu1>1 tn:zst In !he pmfazklr> illllll manlaln tvt!h 
"1-ds acl11u3 ,and l!dla'wlaur,...,thin and cdsldc, scho:d( 

ali:Jg1pupU• ....,th l!lgn  , bakl!Q3 reia'llcE5hl!"' .- rn 
tesped. a,ru ,;tt,  tim'""' <ilHaenl:g F,Eope1" bounr!ani= apprqprta,,. 

• o:m'lrtb<Jbo II> 11'11, d!!slgr> ;ond p,<MSKD cf',IUI l!fl!l!"9"9 C'Ulriculum lb a • adlelr'.s ?"fie,-; pr:,o- ; an 
'IMihln U... re'•u l!d - c tg,rlng ugar;,11l'or 111M, n,,,m la pupts.' - being, In 

I!i Adapt 111achlng la, IHIID!'d la, IM !11,.ngtm ■lid IWHH,lsl>'f■JI puplls 
- p,o rans 

c""""'1ng lD!l,f--dl andl  lfur in, lligtru; at'<ilhe 

• know >M'.ll!fl ,andl"""' la <I ;;1.,at,,t)'. aslng "f'Pl"o.Hlbe!s. 
.....tld1<!r>abla  pupts. II> bo! lal:Jghleft'ec 

, ""''"'" -,,an,,  qi <ii how"' r.mlll"' r>t ib:ID<.5 can lnhltli 

pup1.-- '11>ittylltl .-m, amn:rw bl!st 11tJ ,,.,o,roo,... 

• IIHl>2islr;il• ar> s <rl'UM! ptv,oslc  scclali ill1i:I inml15,b.YI 
-11pm1mt"' <lhilzlffl, illllll kllDW b:IW\o illt.>p!I hing II> supp!ll1. 
pup1.-- "1bn ,a, drii' si,:,g.s"'  nt  

• ha,,,." closa:r - ol'UM! r>Oed5 "'all p;,,pt:s, _ ·11111  'lh<Hi<! 

'WI  spec e<DJ:Gl!Hln:d 0111111 'll><K<! <>Thql ..ibdl'.¥:=<> M!ttl 

Eng115.11 ""attalkln:d r:; '11111"" -.ft11 <IIS.lball  ,and b,. al>!• 

II>.,... ill1i:I u.ibo di IIC1NI!, 1<1a>al'lln111appr...-s la Kl{!ilgt! and 
support 'lhem. 

c <uland<!mmlng f I SrDStl --. bandig,moc,r"G"", 

Iulo cf-. 11:K!Mdu;d l>l!IIJ' ad """'pe<I. ,ilnd '1111 
!r-D""", a rn. laflh.s ZMI 1>e11ets 

C  l!l:g"l[fl'l"Sl'll"l bl!I ..re lllO'lt!:<prrs,;ed  "'""}'5,lM:wC:h 

IHI p;,:S" wlncraJ:iJ l>f  gl:II I II -th;<! 

• Tt!ilttlr:rs mu51.h""" I -•mll pr<ifr:sslon.11 for....,..-111.,,., 
pdl<I= and ""'• d•i - whtoh 11'."".j' II, ;aoj maln!.aln 

hiG-h ,atanll'arm, rn lhioir awn ;;u., "'1d p:nob,gff 

 

• ,.,ad"lr:r,; mu"1. ,an unl!rr.llan:llng  iaEld  act-.fltiri, UM! 

"1al!J1J><}'  m-..Y>fti:::11 el <Hit lhioir - radlr:s and 
rc<p:n5lbi 5.. 

 

GO\l".UK .. i!l:isil;;.:  p;scfJww.r-9.,.....,klg.,.,,,,mmee  p,..i,lii.zrli.,.,estt,;=i,e,r.,""1;:ind ds 
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Appendix 2: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Slud=t:. =cd co9n11,_ •"ppor'I 10 h;::lp !Mm lc:orn haw lo 

sol,,., pn:>bi..n... Mo lllng. wo,-kNl rllampu :>nd te:ochN" 

th,niung o,.,t l.ot.od help ctu,fy th<., "'p<:c,roc: "tep:l anvolve,:I. 

 

LC'a:. :s.uccco:-.ful tc.-.c:hcr., """n:-ly .a:.k-Arr: there a..,. qu,c-:.1,on...... 

No quc 1on3 .arC" taken to mc•n no problicm:s.,al:..c. 

8y contr:o:,.t_ more ,:,ua:c:;,-ful to.Kher,:, ch-eek on al ,:,tudcnt,:,. 

 

 

dfort involved m rce>ll,t19 ,,.cc:nlly-kam<:<l m.>k<WI 

embeds 11.., lon9·tc<tm me..,_.,,. And tho more th1:o h.>ppcn,. 
the e- !.ler ,t c to con , m.atrr1.1l to !.ouch pF'IOI' d9e-_ 
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