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Pupil premium strategy statement — Haberdashers
Hatcham College

This statement details our school’s use of pupil premium (and recovery premium) funding
to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data
Number of pupils in school 1385
Proportion (%) of pupil premium eligible pupils 28.34%

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

2021/22- 2023/4 (3 year
plan)

Date this statement was published

January 2024

Date on which it will be reviewed

September 2024

Statement authorised by

Ms Katie Scott-
Executive Principal

Pupil premium lead

Mr David Webb- Vice
Principal

Governor / Trustee lead

Mr Keric Morris

Funding overview

Detail Amount

Pupil premium funding allocation this academic year £351,900
: : . . . £94,180

Recovery premium funding allocation this academic year

Pupil premium (and recovery premium®*) funding carried £0

forward from previous years (enter £0 if not applicable)

Total budget for this academic year £445,180
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Part A: Pupil premium strategy plan

Statement of intent

Within our community, we recognise that our population of Pupil Premium students can
experience additional barriers which can impact on their educational attainment. At
Hatcham College, we design our strategy in recognition of the needs of our community,
with an underlying ethos of ensuring we work to remove these barriers to ensure that all
students in our care make strong progress. Our collective mission is, regardless of
student’s starting points, that they make exceptional progress through high quality
teaching and a strong pastoral and welfare support system that develops motivation,
harnesses individuality, and develops social and cultural capital. We have an
overarching aim to ensure that those students who are identified as disadvantaged are
fully immersed within our school community.

The average progress of disadvantaged students in Lewisham has historically been
lower than their peers at GCSE. To support our disadvantaged students, the focus of our
Pupil Premium strategy is to support them to achieve that goal, including progress for
those who are already high attainers. Integral to this strategy is our consideration of the
challenges that are faced by vulnerable pupils, such as those who have a social worker
and are young carers. The activities and support we have outlined in this statement is
also intended to support their needs, regardless of whether they are disadvantaged or
not. As a college, our three key priorities are Powerful Curriculum, Great teaching and
Working Together. All students at the College are provided equal access to a wide
curriculum, and it is a philosophy of the College that no student should have their
curriculum limited.

Quality first teaching is at the heart of our approach, with a focus on adapting teaching
that challenges and supports learning. This is proven to have the greatest impact on
closing the disadvantage attainment gap and at the same time will benefit the non-
disadvantaged pupils in our college.

Implicit in the intended outcomes detailed below, is the intention that non-
disadvantaged pupils’ attainment will be sustained and improved alongside progress for
their disadvantaged peers. Our strategy is based on our knowledge of our students in the
Hatcham College community, and we ensure that our approach is responsive to the
familiar challenges and individual needs and is rooted in robust diagnostic assessment,
not assumptions about the impact of disadvantage.
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We ensure in our approach that we adopt an early intervention and whole school

approach in which all staff take responsibility for disadvantaged pupils’ outcomes and

work collectively to raise expectations of what they can achieve.

Challenges

This details the key challenges to achievement that we have identified among our

disadvantaged pupils.

Challenge
number

Detail of challenge

1. Progressin
Maths

The mathematics progress of disadvantaged pupils is lower than that
of their peers and teacher diagnostic assessments suggest that many
pupils particularly struggle with problem solving tasks.

Assessments on entry to year 7 between 2017-2019 (the last three
years of SATs) indicate that between 19 - 28% of our disadvantaged
pupils arrive below age-related expectations compared to 8 - 14% of
their peers. Subsequent internal and external (where available)
assessments show that this gap widens as they go through the school
and that progress measures at Key Stage 4 show the biggest gap
between disadvantaged and non-disadvantaged students in Maths.

2. Barriers to

Assessments, observations, and discussion with KS3 pupils indicate

reading that disadvantaged pupils have lower levels of reading
comprehension than peers. This impacts their progress in all
subjects. On entry to year 7 in the years 2017-2022, between 15 - 30% of
our disadvantaged pupils arrive below age-related expectations
compared to 9 - 20% of their peers. Reading age assessment data
indicates that this gap remains steady during pupils’ time at our
school.

3. Oracyin Our observations through learning walks, teacher feedback and
the discussions with pupils suggest many lower attaining disadvantaged
classroom | pupils lack confident Oracy strategies when faced with challenging

tasks. This is notable in their verbal response and evaluation of their
answers. This is indicated across all curriculum areas.

4. Feedback Assessments, observations and discussion with disadvantaged pupils
loop indicate that disadvantaged pupils have lower levels of progress in
(teacher- some subjects. We know providing meaningful feedback improves
student/ learning and positively impacts their progress in all subjects. Some of
Student- the difficulties that these students face is responding to written
teacher) feedback or using it to identify their next steps in learning. We know
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from quality assurance processes that verbal feedback is also not
always used effectively or consistently in the classroom.

5. Impact of Our assessments, observations and discussions with pupils and
partial families suggest that the education and wellbeing of many of our
school disadvantaged pupils have been impacted by partial school closures
closures to a greater extent than for other pupils. These findings are backed up

by several national studies. At Hatcham College we have seen an
increase in requests for support for a range of pupils, whether this be
for in school support or supporting families and young people with
referrals for support through a range of external agencies.

6. Wellbeing/ | Our assessments, observations and discussions with pupils and
resilience families have identified social and emotional issues for many pupils,
and such as anxiety, depression (diagnosed by medical or mental health
behaviour professionals) and low self-esteem. This is partly driven by concern

about catching up lost learning and exams/future prospects, and the

lack of enrichment opportunities due to the pandemic. For some
students these challenges impact on attendance, with a higher
number of students refusing to attend school that pre-pandemic.

Analysis of our Commitment to Learning Data in this academic year

so far has also highlighted that a small number of disadvantages

students have acquires a significant number of C (Consequence)
points that is disproportionate to that of their peers.

7. Attendance | Our attendance data over the last 3 years indicates that attendance

to school among disadvantaged pupils has been on average, 3.1% lower than for
non-disadvantaged pupils. Our assessments and observations
indicate that absenteeism is negatively impacting disadvantaged
pupils’ progress and that for many there are barriers relating to
complex emotionally based school refusal.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and
how we will measure whether they have been achieved.

Intended outcome Success criteria

Improved attainment among 2024 outcomes demonstrate that disadvantaged
disadvantaged pupils across pupils achieve:

the curriculum at the end of e An average Progress 8 score of that is in line
KS4, with a focus on closing with their non-disadvantaged peers with no
the gaps in core subjects. gap
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By the end of our current plan in 2024/25,
entries into the English Baccalaureate (EBacc)
for disadvantaged students will be in line with
non-disadvantaged students.

Improved Oracy skills
disadvantaged pupils KS3

In 2022-2023 (first year of addition to the
strategy, whole school leadership of Oracy will
support classrooms to embed everyday Oracy
strategies into their classroom teaching. This
will be monitored and evaluated through
quality assurance process.

In 2023-2024 (Year 2 of implementation),
Hatcham College will have signed up to and be
rolling out the Voice 21 Oracy programme. A
roll out programme to embed this into the
curriculum will be in place.

Improved Oracy has now become a key
element of our literacy policy and staff CPD
(Continued Professional Development)

Improved reading ages of
disadvantaged pupils across
KS3

Reading assessments will show an
improvement in reading age amongst
disadvantaged pupils and a smaller disparity
between the scores of disadvantaged pupils
and their non- disadvantaged peers.

Teachers will have also recognised this
improvement through quality assurance
processes such as book scrutiny.

Improved metacognitive and
self-regulatory skills among
disadvantaged pupils across
all subjects.

Teacher reports and class observations will
suggest disadvantaged pupils are more able to
monitor and regulate their own learning.

Students will be better able to articulate where
they are at, what they require and their best
next steps. This will be also supported by
homework completion rates, self-assessments,
and quality assurances processes.

Students, including those who are
disadvantaged, will be better able to regulate
their emotions and manage situations that
they find stressful.

To achieve and sustain Improved elevated levels of wellbeing from 2024

improved wellbeing for all demonstrated by:

PUPﬂ_S. including those who e Qualitative data from student voice, student

are disadvantaged. and parent/ carer surveys and teacher
observations.

5
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e A significant increase in participation in
enrichment and extra-curricular activities,
particularly among disadvantaged pupils.

e Student achievement awards will show a
diverse range of students achieving
recognition for their contribution and
achievement across a range of curriculum
areas, including pupils from disadvantaged
backgrounds.

e Rigorous monitoring of pastoral interventions
will show an improvement in wellbeing for
vulnerable groups of students, including those
who are disadvantaged.

To achieve and sustain Sustained high attendance from 2024 demonstrated
improved attendance for all by:

pppils, particularly our e The overall absence rate for all pupils being no
disadvantaged pupils. more than national figures

e The attendance gap between disadvantaged
pupils and their non-disadvantaged peers
being reduced.

e The percentage of all pupils who are
persistently absent being reduced year on year
and the figure among disadvantaged pupils
being no more than 10% lower than their peers
(national gap in 2019 was 15.6%).

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium) funding
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £266,050

Activity Evidence that supports this approach Challenge
number(s)
addressed

Continued enhancement of The DfE non-statutory KS3 guidance has been 1,4,5

our Maths teaching and produced in conjunction with the National

curriculum planning in line Centre for Excellence in the Teaching of
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with DfE KS3 and EEF
guidance.

Funding of teacher release
time to embed key elements
of the guidance in school.

Mathematics, drawing on evidence-based
approaches: Teaching mathematics at key
stage 3 - GOV.UK (www.gov.uk)

To teach Maths well, teachers need to assess
pupils’ prior knowledge and understanding
effectively, employ manipulatives and
representations, teach problem solving
strategies, and help pupils to develop more
complex mental models:
KKS2_KS3_Maths_Guidance_2017.pdf
(educationendowmentfoundation.org.uk)

Feedback and response to Educational research shows that when 1,24
feedback feedback is done well, it supports pupil
progress effectively by building learning,
Appointment of Lead addr_essing misunderstandings, and t_hgreby
Practitioners to support the closing the gap between where a pupil is and
quality of teaching and where the teacher wants them to be.
learning with a focus on
feedback as one of the key Teacher Feedback to Improve Pupil Learning |
strands EEF (educationendowmentfoundation.org.uk)
Improving literacy in all Acquiring disciplinary literacy is key for 2,3

subject areas in line with
recommendations in the EEF
Improving Literacy in
Secondary Schools guidance.

We will fund professional
development and
instructional coaching
focussed on each teacher’s
subject area.

Introduction of an LSA
(Learning Support Assistant)
who specialises in Literacy
Support.

TLR for Teaching member of
staff to work alongside and
implement EEF guidance.

students as they learn new, more complex
concepts in each subject: Improving Literacy
in Secondary Schools | EEF
(educationendowmentfoundation.org.uk)

Improving Literacy in Secondary Schools
Reading comprehension, vocabulary and
other literacy skills are heavily linked with
attainment in Mathematics and English:
word-gap.pdf (oup.com.cn)

Educational research has shown that reading
skills are closely linked to academic success
in subjects such as Science:
https://educationendowmentfoundation.org.u

k/education-evidence/evidence-
reviews/science



https://www.gov.uk/government/publications/teaching-mathematics-at-key-stage-3
https://www.gov.uk/government/publications/teaching-mathematics-at-key-stage-3
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://www.oup.com.cn/test/word-gap.pdf
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/science
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/science
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/science
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Develop metacognitive and Teaching metacognitive strategies to pupils 1
self-regulation skills in all can be an inexpensive method to help pupils
pupils. This will involve become more independent learners. There is
ongoing teacher training and | particularly strong evidence that it can have
support and release time. Use | a positive impact on Mathematics
of Lead Practitioners to attainment:;, which is a key focus area for
support this. Hatcham College: Metacognition and self-
requlation | EEF
(educationendowmentfoundation.org.uk)
Pixl Subscription Pixl Network supports school leaders to 1,2,3,4,5,6,7
better the life chances of young people
through active collaboration and sharing of
resources and good practice grounded in
educations research: The PiXL Club - What
We Offer
Oracy- Commitment to Benefits of Oracy on wider academic 2,3,6

develop Oracy strategies in a
phased manner to support
Oracy and self-regulation in
young people. Lead
Practitioner appointed to
introduced and roll this out.

achievement is documented by the EEF: Oral
language interventions | EEF
(educationendowmentfoundation.org.uk)

Voice 21 Oracy (Phase 2 of the plan)
Improvement programme supports schools to
develop pupil’s use of voice and speech to
articulate themselves and express
themselves clearly and effectively: Voice-21-
Impact-Report-2016-2021.pdf (voice21.0rg)

Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

Budgeted cost: £104,450

Activity Evidence that supports this approach Challenge
number(s)
addressed

Adopting a tiered | Reading comprehension strategies can have a positive 2,3

impact on pupils’ ability to understand a text, and this is
particularly the case when interventions are delivered

model of reading
intervention for

disadvantaged over a shorter timespan: Reading comprehension

pupils who need strategies | EEF (educationendowmentfoundation.org.uk)
additional help

to comprehend

texts and



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://www.pixl.org.uk/membership
https://www.pixl.org.uk/membership
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://voice21.org/wp-content/uploads/2021/07/Voice-21-Impact-Report-2016-2021.pdf
https://voice21.org/wp-content/uploads/2021/07/Voice-21-Impact-Report-2016-2021.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
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address
vocabulary gaps.

Adopting a
targeted
numeracy
programme to
develop
confidence and
self-esteem for
those at Key
Stage 3 who have
challenges with
memory recall
and application.

To support students with developing their mental
arithmetic and fluency and accuracy in recall. This will to
bridge the gap between Key Stage 2 and 3.

Evidence of impact from 2021-2022 in Part B demonstrates
the positive impact on progress for the first year’s cohort.
The evidence will be in the time taken to carry out the
weekly and monthly questions. This will involve SEND
and lower ability students in Mathematics. It is little and
often that will make a greater impact on learning over
time rather than sporadic or inconsistent studying habits.

Engaging with
the National
Tutoring
Programme to
provide a blend
of tuition,
mentoring and
school-led
tutoring for
pupils whose
education has
been most
impacted by the
pandemic. A
significant
proportion of the
pupils who
receive tutoring
will be
disadvantaged,
including those
who are high
attainers.

Tuition targeted at specific needs and knowledge gaps can
be an effective method to support low attaining pupils or
those falling behind, both one-to-one: One to one tuition |
EEF (educationendowmentfoundation.org.uk)

L56

Providing Period
7 sessions
(intervention) for
Key Stage 4
students.

Evidence of the impact of targeted intervention suggests
that disadvantaged pupils might benefit from more time in
school. To increase the likelihood of additional school time
benefitting disadvantaged pupils, the College will consider
how to secure engagement and attendance among those
from disadvantaged backgrounds through reward and
engagement systems.

157
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Appointment of Tuition targeted at specific needs and knowledge gaps can 1,2,6
Academic Coach be an effective method to support low attaining pupils or
to work with those falling behind, both one-to-one:
targeted students | https://educationendowmentfoundation.org.uk/education-
on personalised evidence/teaching-learning-toolkit/one-to-one-tuition
learning
programmes
Wider strategies (for example, related to attendance, behaviour,
wellbeing)
Budgeted cost: £75,000
Activity Evidence that supports this approach Challenge
number(s)
addressed
Continuation of DEAR Research demonstrates the link between 1,6
(Drop Everything and wellbeing and reading and the impact of
Read) time as a whole reading reqularly on wider vocabulary and
school development to wider achievement: EEF blog: Shining a
further embed culture spotlight on reading fluency | EEF
of reading (educationendowmentfoundation.org.uk)
Introduction of student Research indicates that students who have a 5,6
reward systems keen sense of belonging will achieve better in
schools: Research shows 'a sense of belonging'
is important for pupils’ learning and behaviour |
IOE - Faculty of Education and Society - UCL —
University College London
Introduction of student reward systems for all
students to include Pupil Premium student
focus on achievement and engagement with
the school community.
SNAP B (Resilience) NB. This is replacing the previous strategy 5,6
Adoption of diagnostic plan to purchase PASS surveys. This is due to
assessment and current evaluation and assessment of the
evidence based needs of the school and consideration given to
behavioural the most appropriate support programme to
interventions for meet the school’s needs.
specific pupils who
require support with https://snap.rsassessment.com/#/core/welco
developing resilience me

10



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/news/eef-blog-shining-a-spotlight-on-reading-fluency
https://educationendowmentfoundation.org.uk/news/eef-blog-shining-a-spotlight-on-reading-fluency
https://educationendowmentfoundation.org.uk/news/eef-blog-shining-a-spotlight-on-reading-fluency
https://www.ucl.ac.uk/ioe/news/2020/nov/research-shows-sense-belonging-important-pupils-learning-and-behaviour
https://www.ucl.ac.uk/ioe/news/2020/nov/research-shows-sense-belonging-important-pupils-learning-and-behaviour
https://www.ucl.ac.uk/ioe/news/2020/nov/research-shows-sense-belonging-important-pupils-learning-and-behaviour
https://www.ucl.ac.uk/ioe/news/2020/nov/research-shows-sense-belonging-important-pupils-learning-and-behaviour
https://snap.rsassessment.com/#/core/welcome
https://snap.rsassessment.com/#/core/welcome
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and/or regulating their
behaviour and
emotions. This includes
purchasing SNAP-B
(Behaviour) online
assessment designed to
pinpoint specific
learning and
behavioural difficulties
which, unidentified,
may limit a pupils’
potential to learn.
Training for pastoral
school staff led by the
Senior Pastoral
Manager All
interventions to be
loaded onto school’s
Provision Map Writer.

Embedding principles Updated DfE guidance on improving 7
of good practice set out | attendance in schools: Working together to
in DfE’s Improving improve school attendance - GOV.UK
School Attendance (www.gov.uk) To include:
advice. Staff will get
t_ra1n1ng and release e Employment of 2 x full time attendance
Flme to develop and officers who acts to challenge
implement new disadvantaged attendance through
procedures. regular parental contact and support
Attendance/support . )
officers will be e Home visits to build purposeful
appointed to improve relationships with families as part of
attendance alongside attendance strategy
joint multi agency e Development of robust systems of
working. tracking through regular meetings with
the pastoral team, and wider Lewisham
support (through an SLA)
Offer a variety of Supporting student’s wellbeing and mental 56,7

mentoring and support
sessions to improve
engagement and
aspirations within
school. These would
include; Lewisham
Outreach, Behaviour
Mentor, Mentivity and
trained Sixth Formers.

health is fundamental to improving student
outcomes.

11
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Employment of wider
Pastoral Manager roles
to provide targeted
intervention for

disadvantaged
students.
Extra-curricular By increasing student participation. Ensure all 5,6
funding / curriculum disadvantaged students have a wide range of
trips funding extra-curricular activities available to them
will widen their life experiences and provide
them with enhanced opportunities to support
progress and raise aspirations.
Monitoring of participation rates of
disadvantaged students at extra-curricular
activities and trips
Student Resources Provision of essential materials top support 1,26
students with their subjects
Extra-Curricular The running of holiday intervention schemes 1,2
academic examination targeted at those disadvantaged students
support under achieving in English and Maths
Improving Parental “Parental engagement has a positive impact 5,6
Engagement. The on average of 4 months additional progress. It
College will host family | 1s crucial to consider how to engage with all
support evenings. The parents to avoid widening the attainment
college shall create a gaps”(EEF, 2021).
parental toolkit to
promote the learning of
disadvantaged students
at home.
Contingency fund for Based on our experiences and those of similar All

acute issues

schools to ours, we have identified a need to
set a small amount of funding aside to
respond quickly to needs of disadvantaged
students that have not yet been identified.

Total budgeted cost: £403,003

12
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Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Our verified GCSE data from the public exams from Summer 2023 show that the P8
scores (progress) of disadvantaged students is at —0.29 compared to the overall cohort at
0.19. Although the progress of disadvantaged students at Hatcham College is higher than
that of disadvantaged students nationally (=0.7), the gap remains and continues to drive
our review and monitoring of current intervention.

Nationally Hatcham College

Total number of pupils at 159,383 76

the end of key stage 4

Percentage of pupils 25% 33%
Disadvantaged achieving grades 5 or above

in English and

mathematics GCSEs

Average Attainment 8 score 34.9 42.3

of all pupils

Percentage of pupils 43.10% 54%

achieving grades 4 or above

in English and

mathematics GCSEs

Progress 8 Score -0.7 -0.29

One of the planned areas for last year’s strategy was around the subscription to the
National College CPD for staff, however on further evaluation of the needs of the school
and the feedback from staff, we have adjusted this to replace this with a subscription to
Pix]l which has been started in this academic year. The use of targeted intervention
strategies from PiXL helped several departments close the disadvantage gap

Funding was also used to support targeted disadvantaged students such as the PetXi
support. This group of 20 students saw a significant increase in their English Language
P8 score compared top many of their contemporaries. 23/24 students achieved a grade 4+
and 18/24 achieved a grade 5+.

13
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Attendance data

2021-2022 2022-23
Non-Disadvantaged Disadvantaged Non-Disadvantaged | Disadvantaged
(789 students) (331 students) (806 students) (343 students)
Overall 93.0% 89.6% 92.9% 88.2%
Attendance
(Nationally
91.6%)
PA 19.8% 33.5% 20.1% 40.8%
(Nationally
20.3%)

These gaps are larger than in previous years, which is why attendance is a focus of our
current plan. Our assessments demonstrated that pupil wellbeing and mental health
were significantly impacted last year, primarily due to Covid-19-related issues.
Safeguarding and welfare data suggests that the impact was particularly acute for
disadvantaged pupils. We continue to allocate Pupil premium funding to provide
wellbeing support for all pupils, and targeted interventions where required. We are
building on that approach through use of trends and current issues within our school and
employment of further pastoral and support staff to meet the growing need in the school.

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
(or recovery premium) to fund in the previous academic year.

Programme Provider

N/A N/A

14
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Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following information:
How our service pupil premium allocation was spent last academic year

N/A

The impact of that spending on service pupil premium eligible pupils

N/A

15
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Further information (optional)

Our pupil premium strategy will be supplemented by additional activity that is not being
funded by pupil premium or recovery premium. That will include:

e Purchase of Edukey Provision mapping software to roll out over a two-year
period to enable us to better monitor and record pastoral and SEND interventions.

e Embedding more effective practice around feedback. EEF evidence demonstrates
this has significant benefits for pupils, particularly disadvantaged pupils.

e Developing out extracurricular and enrichment programme over the next two
years, offering a wide range of high-quality extracurricular activities to boost
wellbeing, behaviour, attendance, and aspiration. Activities (e.g., The Duke of
Edinburgh’s Award), will focus on building life skills such as confidence,
resilience, and socialising. Disadvantaged pupils will be encouraged and
supported financially and emotionally (wWhere appropriate) to participate.

e Appointment of a new Career’s advisor role to ensure that forward planning and
a range of post 16 opportunities are made available to all students. Disadvantaged
students will have allocated, and priority support timetabled into their Key Stage
3 and 4 experience to ensure that they are receiving direct support to raise
aspirations.

In developing this strategy, we read and considered a number of reports and studies
about effective use of pupil premium, the impact of disadvantage on education outcomes
and how to address challenges to learning presented by socio-economic disadvantage.
We also looked at several studies about the impact of the pandemic on disadvantaged
pupils. We used the EEF’s implementation guidance to help us develop our strategy and
will continue to use it through the ongoing implementation and evaluation of our
activities.
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