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This statement details our school’s use of pupil premium funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the
outcomes for disadvantaged pupils last academic year.

School overview

Detail Data
Number of pupils in school 1390
Proportion (%) of pupil premium eligible pupils 391

Academic year/years that our current pupil premium strategy | 2025-2028
plan covers (3-year plans are recommended — you must
still publish an updated statement each academic year)

Date this statement was published December 2025
Date on which it will be reviewed September 2026
Statement authorised by John Deane
Pupil premium lead John Deane
Governor / Trustee lead Keric Morris

Funding overview

Detail Amount

Pupil premium funding allocation this academic year £420,325

Pupil premium funding carried forward from previous years | £0
(enter £0 if not applicable)

Total budget for this academic year £

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

Part A: Pupil premium strategy plan

Statement of intent

Ultimate objectives for disadvantaged pupils
e Close the attainment gap between disadvantaged and other pupils so that
disadvantaged pupils achieve parity in Attainment 8 and in outcomes in core
subjects (English, maths and science) by the end of KS4.




Ensure disadvantaged pupils have age-appropriate reading and oracy (speaking
& listening) skills across KS3 so they can access the ambitious, knowledge-rich
curriculum that Hatcham College provides.

Develop metacognitive and self-regulation skills so disadvantaged pupils learn
how to learn, sustain progress and increase resilience in examination
conditions.

Improve and sustain attendance for disadvantaged pupils so that they access
high-quality teaching consistently.

Provide inclusive access to enrichment, cultural capital and pastoral support so
disadvantaged pupils are confident, well-rounded and prepared for post-16
pathways.

How the strategy works towards those objectives

We deploy funding through the following approaches: High-quality teaching, Targeted
academic support, Wider strategies. Activities are evidence led and monitored for fidelity and
impact.

Prioritise school-wide professional development (CPD) so that high-quality instruction and
subject pedagogy reach every lesson (Tier 1). This addresses the largest effect-size lever for
disadvantaged pupils.

Provide targeted small-group tuition, diagnostic reading support and subject-linked
interventions precisely matched to gaps identified by assessments.

Strengthen attendance, pastoral and parental engagement systems and subsidise barriers to
participation so pupils can access curriculum and enrichment.

Use evidence from the Education Endowment Foundation (EEF) and other reputable sources to
select approaches with strongest support for disadvantaged pupils.

Key principles of the strategy

Evidence-first: choose interventions with robust EEF (or equivalent) evidence.
Curriculum-driven: interventions support the school’s sequenced,
knowledge-rich curriculum rather than replacing it.

Targeted and proportionate: universal high-quality teaching is complemented by
targeted support for pupils with greatest need.

Diagnostic and measurable: use standardised assessments and
attendance/behaviour data to allocate resources and monitor impact.
Sustainable capacity building: invest in teacher development, subject leadership
and internal intervention capacity to sustain gains beyond short-term
programmes.

Inclusive, non-stigmatising delivery: wherever possible deliver support within
school time and through universal offers supplemented by targeted provision,
removing financial and logistical barriers.




Context note (Hatcham College)

. Hatcham College is a secondary school with sixth form (academy). Ofsted described the school
as "highly ambitious" with strong curriculum sequencing and high cultural capital provision. Current
school priorities include Quality of Education, CPD, Student Experience, Attendance, Infrastructure and
Financial Sustainability.

o Current Attainment 8: all pupils = 5.0; Pupil Premium pupils = 4.0.
Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.

Challenge | Detail of challenge

number

1 Lower attainment for disadvantaged pupils at KS4: Attainment 8 PP = 4.0
vs whole school 5.0.

2 Oracy weakness in KS3 disadvantaged cohorts: limited confidence and
structured use of academic talk, reducing access to subject learning and
vocabulary development.

3 Low reading ages across KS3 for disadvantaged pupils—reading fluency,
comprehension and academic vocabulary restrict access to the curriculum.

4 Underdeveloped metacognitive and self-regulation skills across subjects for
disadvantaged pupils, reducing effective independent study, revision and
exam performance.

5 Attendance shortfalls for disadvantaged pupils—absence and persistent
absence reducing curriculum exposure and progress.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will
measure whether they have been achieved.

Intended outcome Success criteria

1. Raise KS4 attainment for disadvantaged
pupils, closing the gap in Attainment 8 and
core subjects.

By end of strategy period: Attainment 8 for
PP increases from 4.0 to at least 4.8 within
2 years and reaches parity with whole
cohort trend within 3 years; gaps in English
and maths GCSE outcomes reduce by at
least 0.4 grade-points on average for PP
cohort. Internal progress measures show
upward trajectory termly.

Oracy benchmarks show 60%+ of

2. Improve oracy outcomes for KS3 disadvantaged KS3 pupils reaching
disadvantaged pupils so they can participate | expected standard within 2 years; lesson

observations and book-scans show




in curriculum talk, use academic vocabulary
and demonstrate improved reasoning.

increased use of subject vocabulary and
structured talk prompts across subjects.

3. Increase reading ages and reading
comprehension across KS3 for
disadvantaged pupils.

Average reading age of disadvantaged
KS3 pupils increases by at least 12
months within one academic year for
targeted cohorts; reading comprehension
assessments show +6 months progress
(or better) vs baseline. Curriculum
teachers report improved access to texts
and fewer referrals for literacy support.

4. Develop metacognitive & self-regulatory
skills so disadvantaged pupils manage
learning and revision more effectively.

70% of targeted disadvantaged pupils can
demonstrate
planning/monitoring/evaluation strategies
(exam wrappers, revision plans) in teacher
checks; internal assessments show
improved independent task accuracy and
revision outcomes (measured termly).

5. Achieve and sustain improved attendance
for disadvantaged pupils.

Overall attendance for disadvantaged
pupils to move beyond national average
within 18 months; persistent absence (PA)
for disadvantaged pupils reduces by at
least 50% in year 1 of strategy
implementation and continues to fall.
Engagement indicators (participation in
boosters and interventions) increase.

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to address the
challenges listed above.

Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £210,163.

Activity Evidence that supports this Challenge
approach number(s)
addressed

EEF guidance: Metacognition &
Self-Regulated Learning
guidance report — recommends
whole-school CPD, modelling & | 4
embedding strategies into
subject teaching Education
Endowment Foundation

Whole-school CPD programme to
embed metacognition & self-regulated
learning across subjects (training,
coaching, modelling, lesson observation
focus). CPD includes the EEF
seven-step model (activate prior
knowledge; explicit strategy instruction;




modelling; guided practice; independent
practice; reflection). Senior leader
oversight, termly lesson study, teacher
coaching cycles.

CPD stream on disciplinary literacy and
reading comprehension strategies for
secondary subjects (training for all

EEF guidance: Improving
Literacy in Secondary Schools &
EEF blog: reading
comprehension strategies —
explicit reading instruction and
disciplinary literacy improves

subject teams to teach subject-specific comprehension and benefits 2,3
vocabulary, reading strategies, disadvantaged pupils EEF
reciprpcal reading techniques and Improving Literacy in Secondary
question-led text work). Schools and EEF blog: Getting to
grips with reading
comprehension strategies
EEF summary & Voice 21
evidence: oral language/oracy
approaches show promise for
Wh0|e.'SCh°°.| oracy framework disadvantaged pupils; Voice 21
(adopting Voice 21 oracy benchmarks programmes evaluated as
adapted for secondary) with training for promising by EEF pilot EEF:
teachers in structuring purposeful What does the evidenccrell.us 2
classroom talk, sentence stems, and about oral language practice and
assessment of oracy progression Voice 21: Oracy evidence : EEF
across KS3. Voice 21 pilot report Education
Endowment Foundation
Invest in high-quality curriculum EEF guidance: Using Digital
resources and technology that improve | Technology to Improve Learning
modelling: visualisers, classroom — technology can support
displays, annotated worked examples, explanations and retrieval when | 1,4
and shared exemplar banks to support | used well alongside pedagogy
teacher explanations and reduce Education Endowment
cognitive load. Foundation
Strengthen feedback practice and exam EEIEeL?:I?DCaTEgar? dLSS{:;ér:/gallToolklt
preparation: exam wrappers, modelling Practice are evidenced
of exemplar answers, structured approaches to accelerate
retrieval practice sequences integrated bp 1,4

into schemes of learning. CPD for
formative feedback and assessment for
learning.

learning and support
metacognitive monitoring EEF
Teaching & Learning Toolkit:
Feedback & Retrieval Practice

Targeted academic support (for example, tutoring, one-to-one support, structured interventions)
Budgeted cost: £ 105,081
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Activity Evidence that supports this Challenge
approach number(s)
addressed
Internal school-led
tutoring programme run
in school time and EEF: Making a Difference with
aligned to subject Effective Tutoring & evidence from
curriculum; prioritise Tutor Trust trials — well-implemented
disadvantaged KS4 small-group and school-based tutoring | 1, 2, 3
students and those can deliver 3—4 months’ additional
identified through progress Education Endowment
assessments. Tutors Foundation
trained and supervised;
progress monitored.
One-to-one and small
group tuition for targeted | EEF evidence: One-to-one tuition and
Year 11 PP students small group tuition show moderate to
(maths/English/science), | high impact when focused on 1
including subject specific | identified needs EEF Teaching &
exam technique Learning Toolkit: One-to-one & Small
sessions and pre/post group tuition
diagnostic checks.
KS3 targeted reading
mr’:erv_ent]lon (seci:(on(tjary EEF guidance: Phonics (for struggling
g onics gr weaxes decoders) and Reading
ecoders; structured : .
. . Comprehension strategies: targeted
reading comprehension lerate readin
programmes for older programmes can acF:e cra 9
. and comprehension; use of 3
readers) delivered by high-quality texts and structured
HLTAs / trained staff; gn-qualily texts and structure
use SORA and school programmes recommended E.
library incentives to Phonics qu@ance and !EEF Reading
increase reading comprehension strategies
volume.
Deploy targeted EEF guidance: Oral language
EAL/speech & language | interventions and EAL guidance
small groups for emphasise targeted support for
under-functioning verbal | language acquisition and vocabulary 2 3
English students to leading to improved access to ’
boost classroom curriculum EEF: What does the
participation and evidence tell us about oral language
academic language. practice
Standardised diagnostic | EEF guidance: Diagnostic
assessment purchase assessments enable accurate 3.4

and deployment
(reading ages, dyslexia

targeting and planning of
interventions; use of standardised




screening, subject
diagnostic tests) to
ensure precise targeting
and to inform SENCO
and teaching staff.

tests improves effectiveness of
interventions EEF Assessing Learning

guidance

Structured programme
to explicitly teach
metacognitive strategies
in subject lessons
(planned modelling,
exam wrappers, revision
checklists, distributed
practice).

EEF Metacognition guidance: explicit
teaching of planning, monitoring,
evaluation is high impact for

disadvantaged pupils; embed within 4

subject lessons rather than
standalone units Education
Endowment Foundation

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £ 105,081

mentoring for pupils at risk of
exclusion; provide alternative
timetables and reintegration

when implemented consistently and
monitored EEF Improving Behaviour in
Schools quidance

Activity Evidence that supports this Challenge
approach number(s)
addressed
. EEF Rapid Evidence Assessment:
Targeted attendanqe work: Attendance interventions evidence—
two Attendance Officers with arental communication and targeted
clear casework, tailored P . geted,
.. responsive approaches show promise
parental communications when personalised and non-blaming;
(personalised letters / “nudge” pe : 9: 5
) EEF guidance on supporting school
messages showing days attendance Education Endowment
missed), home visits and e . .
multi-agency referrals when Foundation: Attendance interventions
gency REA and EEF: Supporting school
needed. ;
attendance (planning tool)
Attendance incentives and EEF attendance review highlights
reduction of barriers: interventions which reduce practical
subsidised travel, targeted barriers and incentives can be part of
breakfast provision on multifaceted approaches; DfE 5
low-attendance days, and guidance underlines importance of
transport support for removing barriers to attendance. EEF
vulnerable PP families. Attendance interventions REA
_F’?storalt.suppcl)art 8,; beraviour EEF: Behaviour interventions and
:\r/]l erventions. tas tgra targeted pastoral approaches can
anagers, restorative reduce exclusions and improve climate
approaches, targeted 4,5




support to keep pupils
engaged.

Subsidised extra-curricular
and cultural capital provision
(trips, music/arts clubs, theatre
visits, extended learning

EEF: Arts participation and structured
enrichment can support engagement
and broaden outcomes for
disadvantaged pupils; evidence

days), and ensure PP pupils indicates positive effects on S
have at least one funded engagement and learning when
enrichment experience per carefully planned EEF Arts
term. participation
Parent engagement EEF guiqlange: parental .
programme to increase communication interventions and
parental use of the school targeted parental engagement can
information system (Arbor) positively influence attendance and
| learning when personalised and
attendance awareness and 3,5

partnership for learning
(parent workshops on reading,
revision, attendance
messaging).

accessible; integrating technology
requires clear implementation planning
EEF: Using Digital Technology &
Attendance REA and EEF Attendance
interventions REA

Total budgeted cost: £ 420,325

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Attainment
Year 2022/23 2023/24 2024/25
A8 (all) 5.1 5.1 5.0
A8 (PP) 41 4.2 4.0
A8 (Nat.) 4.6 4.6
A8 (National Dis.) 3.5 35
EBacc Entry
Cohort 24/25 25/26 26/27
All Students 76% 82% 86%
PP Students 68% 80% 84%
Average Reading Ages
2024/25 Non-PP PP Gap
Year 7 13.6 12.3 1.3
Year 8 14.6 12.6 2.0
Year 9 15.1 13.7 14
Attendance
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Attendance All PP

All 93.09% 92.24%
Year 7 95.35% 93.53%
Year 8 94.86% 92.49%
Year 9 93.7% 93.28%
Year 10 92.59% 90.97%
Year 11 91.67% 89.03%
National 91.3% 86.2%

We have analysed the performance of our school’s disadvantaged pupils during the previous academic year,
drawing on national assessment data and our own internal summative and formative assessments.

The data demonstrated that disadvantaged students achieved a lower A8 score than non-disadvantaged
students with the gap remaining relatively similar since 2022/2023, but still lower than national metrics.

To help us gauge the performance of our disadvantaged pupils we compared their results to those for
disadvantaged and non-disadvantaged pupils at national and local level and to results achieved by our non-
disadvantaged pupils (though we know that pupils included in the performance data will have experienced
some disruption due to Covid-19 earlier in their schooling, which will have affected individual pupils and
schools differently).

The data demonstrates that the school continues to offer a broad and balanced curriculum regardless of
disadvantage, with an increase in students selecting EBacc subjects. The reading age gap, although a national
problem, is evident at Hatcham College and whilst reading initiatives are starting to have some impact these
need to be embedded longer term.

We have also drawn on school data and observations to assess wider issues impacting disadvantaged pupils'
performance, including attendance, behaviour and wellbeing. The data demonstrated that disadvantaged
students attend less than non-disadvantaged with an increasing gap with older students in KS4.

Based on all the information above, the performance of our disadvantaged pupils met expectations, and we
are at present on course to achieve the outcomes we set out to achieve by 2027/28, as stated in the
Intended Outcomes section above.

Our evaluation of the approaches delivered last academic year indicates that the following aspects to be
effective/on track:

e Embedding whole school reading strategies including FASE reading, whole school
reading during DEAR, bespoke reading groups (Lexia) and peer reading support

e Emphasis on attendance with students and their families with targeted support for
those most at risk

e A greater understanding of student needs by teachers and support staff to make
learning bespoke and quality first

The following aspects to be less effectives/less on track:

e Oracy strategy is yet to be introduced with CPD
e Using internal data, there is still a gap at KS4



We have reviewed our strategy plan and made changes to how we intend to use some of our budget this
academic year.
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